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Need more Info? 

Check out our READ Act Page!  You will find: 

 General READ Act Information 

 FAQ Doc for the Training Requirement 

 The introductory “Road Show” video 

 Recorded Q&A Session 

 Previous Newsletters 

Literacy Academy Early Adopters  

Thanks to all of you who signed up to be an Early 

Adopter for the LETRS Modules.  We have a group of 

over 300 that will be getting started in just a week or 

two.  Priority spots were awarded to: 

 K-3 Classroom Teachers 

 Full time interventionists (not temporary workers) 

 Special Education Teachers 

 Culturally and Linguistically Diverse Teachers 

 Teaching and Learning Coaches 

 Building Leaders 

One and Done!   

Teachers must have ONE of the following to meet the training requirement: 

1. Reading Teacher or Reading Specialist endorsement 

2. State Board Approved Assessment of Knowledge of Teaching Reading 

  Praxis 5205-  Passing Score 159 

3. Appropriate undergraduate or graduate university course in teaching reading– Approved by CDE     
(process TBD) 

4. Appropriate course for license renewal– Approved by CDE (process TBD) 

5. CDE-provided training– more details available soon! 

6. District- or BOCES-provided training– additional options Fall 2020 

7. Training program from the CDE Advisory List of Professional Development– more details soon! 

 

For more details click here:  Evidence of Meeting the READ Act Teacher Training Requirement 

Welcome to “The Literacy Loop” 

Thanks so much for taking the time to read The Literacy Loop!  This is a periodic newsletter providing      

information regarding the new READ Act teacher training requirement for K-3 literacy staff.  We still have 

unanswered questions and we hope this newsletter will help us communicate answers as they are clarified 

by CDE.  Please, enjoy the newsletter as well as the accompanying Foundational Skill Fact sheet.   

The Literacy Loop 
Keeping you “in the loop” on the new READ Act requirements! 

Literacy Academy Newsletter 

https://www.d11.org/Page/5695
http://cde.state.co.us/coloradoliteracy/teacher-training


Foundational Facts 

Letter Naming Fluency 
Letter Naming Fluency (LNF) assesses students’ ability to identify individual letters and say letter names. The 

assessor marks letter names read incorrectly or skipped from an arrangement of randomly ordered upper and 

lower-case letters. This measure is a strong predictor of later reading success, however, studies have failed 

to show that the actual teaching of letter names to students enhances reading ability. LNF is an indicator of 

risk, rather than an instructional target (Acadience Reading K-6 Technical Manual, p. 20). 

Successful learning of letter-sound correspondence leads to reading acquisition. Reading acquisition can  

occur without knowledge of letter names (Mann & Wimmer, 2002). LNF is not a high leverage instructional 

target, therefore benchmark goals are not provided. However, LNF measures are often included in         

standardized early literacy assessments because it is a strong predictor of future reading achievement. 

Shanahan on LNF (2018) 
“Training in PA and the alphabet together…
(the inclusion of letters in a PA curriculum) 

has a multiplier impact on its outcome.” 

During Assessment 

Assessing letter naming fluency        

provides an indicator of risk of later 

reading success.  

During Instruction 

Deliberate, sequenced instruction     

connecting letter naming with letter- 

sound correspondence enhances      

student reading ability. 

Focus on Letter Naming Fluency Can Lead 
to… 

 Confusion for learners that do not have strong letter-sound 
relationships. Some students may try to “sound out words” 
using letter names. (Ex: what |duh-| from “double-u”)     

 Confusion for language learners who are trying to make 
sense in a new language.  Language learners are already 
having to learn new vocabulary and for some, new sounds.  
Misuse of letter naming as an instructional target, isolated 
from PA and Phonics, just makes that process more difficult. 

 Interference with assessment validity.  If we allow students to 
practice LNF daily, it can be questioned: Are students       
genuinely learning the automaticity associated with letter 
naming that goes with deliberate teaching of phonological 
awareness and phonics as measured by appropriate         
progress monitoring? 

So we should provide... 

 Struggling readers a variety of daily op-
portunities to learn letter sounds through 
the use of a structured PA curriculum.  

 English learners a variety of daily         
opportunities to listen and see letter-
sound relationships. 

 All early readers a variety of daily        
opportunities to explore and manipulate 
phonemes and letters as part of a     
structured PA curriculum and practice.     

        Good Idea 

 

Three-Part Drill 

strategy along with 

Blending Board 

activities to practice 

letter-sound                  

correspondence 

Not So 

Great 

Focusing primarily 

on letter names   

without connection 

to letter sounds. 

Sheets of letters for 

practice or PMing 




